UNIVERSITY OF

ILLINOIS

SPRINGFIELD

SWK 433: Social Work Practice 111

Credit hours: 4
Fall 2020

Course Section A, meeting Tuesdays from 2:00 p.m. until 5:30 p.m. In actual practice, we will meet on Zoom
from 2:00 for an hour or two (or more), and then you will spend an hour or go minutes on our discussions in the
Canvas discussion boards. Zoom link is https://uis.zoom.us/j/93950649661?pwd=cGdKTEQ2cIN4bEF-
GYVFxNowsballdzog and the password is 433433

Instructor:  Eric Hadley-Ives
Office: Brookens 314
Office Hours:  Use Skype, Facebook Messenger, Hangouts, or Zoom to reach me by appointment.
Phone: 217-206-8207

Email: hadleyiv@uis.edu

Facebook you can message me after friending me as “Eric Joseph Orsay Hadley-Ives™ (not
“Eric Hadley-Ives” as that is a personal account for my family and old friends)

Social Media:
On Google Hangouts I'm Eric Joseph Hadley-Ives with the associated e-mail

hadleyiv(@uis.edu.

Spring of 2021 there will be Zoom meetings you can join on January 19th & 26th; February 2nd, gth, and 23rd;
March gth, 16th, and 30th; April 13th & 27th. There will be discussion board classes with no Zoom meetings on
February 16th, March 2nd, March 23rd, April 6th, and April 20th. The last day of class (May 4th) is a “make up
day” that s scheduled as a discussion-board only class, but might become a Zoom class if we need time for more
presentations of the Grand Challenges papers.

Course Description

This course challenges the student to look at generalist social work from the perspective of larger systems, those
beyond the individual, family and small group and will hopefully stimulate and expand the students thinking about
intervention strategies. This course reviews the historical roots of social work’s community based movements and
reflects on the professions mission, including issues of diversity and social and economic justice, involving popula-
tions at risk.

The course surveys and puts into practice the basic concepts and skills involved in advocacy and community orga-
nizing. The focus will be on developing the basic skills required to engage in beginning macro practice. Political
advocacy and community development will be emphasized. Understanding appropriate interventions will be based
on empowerment and a strengths perspective. Service learning may be incorporated as a class activity.

Students should anticipate assignments that involve community-based service learning experiences in diverse
neighborhoods, as well as exposure to the policy arena. The UIS location, within the state’s capital city, affords us
unique opportunities to view and participate in macro level policy making.
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As the pandemic of COVID-1g ravages the nation, we will be creative in finding ways for you to do the experiential
learning assignments in this class in ways that protect you from the SARS-CoV-2 virus, which poses a real threat to
your long-term heath and the well-being of those whom you love.

Course Objectives

Upon completion of the course, students will:

Define and understand “advocacy” and “organizing” and explain at least five techniques used to effective-
ly do these activities as social workers. (Outcome measures: writing in the learning notebook, class dis-
cussions, final reflection paper)

Be able to explain how diverse groups (including at least women, persons with disabilities, persons from
historically oppressed minorities, and members of marginalized groups) have their quality of life en-
hanced or diminished by public policy processes. (Outcome measures: writing in the learning notebook,
class discussions, final reflection paper)

Be able to identify a dozen key social issues confronting the field of social work Social Work, the clients
we serve and the programs that employ us. (Outcome measures: learning notebook, classroom discus-
sion, group project selection and implementation, Grand Challenges paper, and final reflection paper)

Identify their representatives and elected executives in power at the federal and state levels, and be able to
offer three basic strategies for influencing their decision-making and legislative or administrative behav-
iors. (Outcome measures: writing in the learning notebook, class discussions, Grand Challenges paper,
final reflection paper)

Be able to demonstrate the use of ten techniques used in political advocacy, organizing, and empowering.
(Outcome measures: learning notebook, classroom discussion, group project selection and implementa-
tion, Grand Challenges paper, and final reflection paper)

Explain the historical legacy of activism in the Social Work profession by giving examples of five move-
ments of activism in which social workers have participated. (Outcome measures: learning notebook,
classroom discussion, and final reflection paper)

Explain how they would integrate social work values and ethics into practice with larger systems, such as
communities and governmental policy making units. (Outcome measures: learning notebook, classroom
discussion, and final reflection paper)

Be able to explain and justify why you prefer some ideas over others. (Outcome measures: learning note-
book, classroom discussion, and final reflection paper)

Explain how their own sense of ethics/morality fits or clashes with ideas they claim to accept or reject.
(Outcome measures: learning notebook, classroom discussion, and final reflection paper)

Be able to offer three habits of self-examination and information-gathering they will use to practice criti-
cal thinking and doubtful questioning.

Learning Outcomes
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Define and understand the meaning of advocacy and organizing, as these terms are used in the Social
Work profession. (Outcome measures: writing in the learning notebook, class discussions, final reflec-
tion paper)



*  Beaware of the impact of public policy processes and value orientations on diverse groups, such as people
of color, women, gay, lesbian, disabled individuals, and at-risk populations. (Outcome measures: writing
in the learning notebook, class discussions, final reflection paper)

* Identify and assess some of the key social issues confronting the field of Social Work, the clients we serve
and the programs that employ us. (Outcome measures: learning notebook, classroom discussion, group
project selection and implementation, Grand Challenges paper, and final reflection paper)

*  Understand the legislative process at the Federal and State levels and be aware of who your elected offi-
cials are. (Outcome measures: writing in the learning notebook, class discussions, Grand Challenges pa-
per, final reflection paper)

*  Become familiar with and to demonstrate the use of the techniques used in political advocacy, organizing,
and empowering. (Outcome measures: learning notebook, classroom discussion, group project selection
and implementation, Grand Challenges paper, and final reflection paper)

»  Appreciate the historical legacy of activism in the Social Work profession. (Outcome measures: learning
notebook, classroom discussion, and final reflection paper)

» Integrate social work values and ethics into practice with larger systems, such as Communities and gov-
ernmental policy making units. (Outcome measures: learning notebook, classroom discussion, and final
reflection paper)

*  Able to explain and justify why you prefer some ideas over others. (Outcome measures: learning note-
book, classroom discussion, and final reflection paper)

Students will investigate their own value system and determine how their own sense of ethics/morality fits
or clashes with ideas they claim to accept or reject. (Outcome measures: learning notebook, classroom

discussion, and final reflection paper)

*  Students will build a foundation of critical thinking and doubtful questioning so that their lives will be
enriched by habits of self-examination and information-gathering.

The course goals and objectives fit with the UIS Social Work Program Goals and Objectives.

UIS Social Work Program Goals:

1. Teach students to understand and apply conceptual frameworks, models of practice, and evidence-
based helping strategies to continually improve practice.

2. Prepare students for competent professional generalist practice with individuals, families, groups,
organizations, and communities by teaching skills in critical thinking, communication, research, and

practice.

3. Educate students on the fundamental role of professional social work values and ethics in practice and
personal development.

4. Promote student commitment to engage in diversity and advance human rights and economic justice
in a rapidly changing global environment.

UIS Social Work Program’s List of Competencies Students Should Gain:

1. Demonstrate ethical and professional behavior.
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2. Engage diversity and difference in practice.
3. Advance human rights and social, economic, and environmental justice.
Engage in practice-informed research and research-informed practice.

Engage in policy practice.

ISEEE LR

Engage with individual, families, groups, organizations, and communities

~

Assess individual, families, groups, organizations, and communities
8. Intervene with individual, families, groups, organizations, and communities

9. [Evaluate individual, families, groups, organizations, and communities

Expectations and Teaching Philosophy
Students are expected to devote approximately 12 hours of their time each week (on
average) to this course, and should apply these hours in:

Attending class on Tuesdays and posting in Canvas discussion boards (3.5 hours
each week)

Reading assigned readings (2-3 hours; about 22 hours over the semester),
Reviewing recommended materials and gathering information (1-2 hours),
Doing weekly assigned exercises (1-2 hours),

Working on experiential assignments (1-8 hours),

Writing about their experiences with experiential assignments in their learning
notebook (1-2 hours),

Reflecting on their learning of social work practice skills (1-2 hours), and
Working on their grand challenge paper (1-3 hours).

A chart of time use in the course is included with this syllabus. I strongly recom-
mend that you prepare a schedule to help you keep hours set aside for your studies.

Attendance

Students are expected to attend all classes, but attendance is not graded, and I do not always keep
track of who attends Zoom meetings. When I do, then I use that to adjust the grades for discus-
sion board participation (posts that would only get a “2 or 2.5 might still get a “3” if a student
was in the Zoom session), and if I am deciding between a 3 or a 3.5; or even a 4, based on dis-
cussion board participation, if [ know you were in class and participating with Zoom, I’'m going
to be more inclined to score your discussion board higher.

Attendance and participation are very important, so come to class and be prepared to participate.
There are faculty discretionary points, and the normal expectation is that you will get 2-out-of-4,
but if you miss more than one class, you could expect to possibly lose those discretionary points.
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There are only ten required Zoom meetings this semester (I know some of you hate Zoom), and
so I think attendance should not be a problem. Each week, even in weeks when we meet with
Zoom, you must also post in the Canvas Discussion board. When we don’t meet with Zoom, you
should devote about three hours to reading and posting in the discussion boards, and when we do
met with Zoom, you should devote an hour to 90 minutes on the discussion boards. If you attend
my group office hours, this is a supplement to attendance, and you are still expected to spend 2-3
hours reading and posting in the discussion boards.

Class events require that all students be available to participate. At least one community based
field trip is usually part of the class format. However, this semester, due to the COVID-19
Pandemic, there cannot be a class field trip. To replace the field-trip, I want every student in
this class to do one or more of these four things, so that your total effort in the “field trip”
replacement activity is at least four hours (which is the time devoted to typical field trips in
normal semesters):

1) volunteer with an advocacy campaign related to a policy or bill. Describe your experience in
class and/or write about it in your learning journal.

2) devote time to writing at least six letters of advocacy and sending them as e-mails or actual
letters. At least one should be to a local official (e.g., mayor, chief of police, alderperson,
county board member, school board member, etc.), and at least one should be to a state offi-
cial (State Senator or State Representative or Governor or administrator in a State Agency),
at least one should be to someone active at the national level (Your U.S. Representative, the
Illinois Senators, the President, a Cabinet Official). You may send up to three letters/e-mails
to the same political person. Letters may be advocacy related to specific legislation or deci-
sions, or they may be informative and educational. Please include these in your learning
journal.

3) Serve as a volunteer in some capacity to work with homeless persons or provide services to
persons experiencing homelessness. Mention this in your learning journal.

4) Serve as a volunteer or volunteer in some capacity to work with the UIS Social Work Club.
Meet with me to discuss this, and/or write about it in your learning journal. If you do your
“join and participate in a group” assignment through involvement with the social work club,
just put an extra four hour effort into that.

5) Attend any conference (presumably a virtual conference) related to social work work or
some cause related to social work.

The four hours you put into one of these “field trip” substitute activities will not be graded, but you must
put four hours into these “common class experiences” in order to pass this class. That is, there is a simple
“yes or no” box I check in the grade book about whether you did something to substitute for the field-trip,
and if you did your five hours, the box is checked “yes” and you are eligible to pass the course, and if it’s
checked “no” you will not pass the class. Working on the field trip substitute is something you can do in
your “participation time” (when you would be working on the discussion board. So, if there is session or
two when you don’t have time to participate much, you can post that you were working on your field trip
substitute activity that week, and still get full participation credit (provided that you tell us something
about your field trip substitute activity).

Tardiness exhibits rude behavior to classmates as well as the teacher and guest speakers. Stu-
dents should be on Zoom at 2:00 on Tuesdays when we have classes scheduled, or at least within
the first few minutes after 2:00. You should also not leave early; we are scheduled until 5:30, but
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we normally will not stay on the discussion board for more than two hours (you still have the
discussion boards to attend to, even after our Zoom meetings).

LEARNING NOTEBOOK (Learning Journal)

You will keep a “learning notebook™ (also called “learning journal”) to help you focus on locat-
ing, remembering and reflecting on issues related to macro-level practice. This can be an elec-
tronic file, so long as you can share it (e.g., convert into PDF/DOCX/PAGES/TXT and upload,
or put on U of I Box or Google Drive and share through the world-wide web. You have five in-
dividual experiential learning assignments (some that you might do together with a friend or
classmate, which is encouraged), and you will write about those as entries in your learning note-
book.

A learning notebook is simply a collection of notes, articles, flyers, ideas, thoughts and activities,
which the student gathers in the process of becoming a more aware and involved citizen advo-
cate. Each week of class, students should look for articles, explore blogs, look at websites rec-
ommended by peers or the instructor, listen to National Public Radio or podcasts, watch televi-
sion news shows, read the newspaper, participate in macro-level activities and peruse the internet
to become more aware of macro-level social work issues, social work policy and/or advocacy
issues to include in the notebook.

As you collect sources about macro practice (podcasts, articles broadcast on radio or television,
articles in periodicals, etc.), just but them (or links to them) in your notebook. Write a few sen-
tences about each source you find. If you write things (as you probably will for some of the ex-
periential learning assignments, and you may do as your work to replace the field trip), include
those as well.

FIVE EXPERIENTIAL ASSIGNMENTS

These five exercises are designed to help you develop practice skills. You must do these things,
and then reflect on what you did, what you experienced, and what you learned. Writing an essay
in which you describe the process and the actions you took, the things you learned, and then re-
flect on how your skills as a social worker have developed through the experience is one way |
can evaluate your development of social work skills, so I expect substantial writing in your
learning notebook about your experiences with each of these assignments. That is, the actions
you take are necessary and important, but your after-the-action or during-the-action reflection on
your feelings, your thoughts, your observations, and an evaluation of what you accomplished and
what you did well and how you might apply skills in doing this sort of thing in your professional
practice is as important or more important than the action itself. You must write a description of
what you do, but do not stop at simply describing what you did and what happened; think about
what happened and write about what you learned from the experience.
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1) Experiential Learning Assignment 1. Social Event with three persons whom you don’t
know well.

Estimated time to complete: 10 hours, and 2 hours writing about it

Hold a party or event or get-together including at least six households (or six persons with none
of them residing in the same household would work) and yourself (you represent a seventh
household). As many as three may be people you know, and at least three must be people you
don't know very well. This can be a “block party” or some sort of an event with the intention of
bringing together people in your street, your neighbors, your apartment building. Maybe you
could do this with people in your faith congregation, people with similar political beliefs, a group
of social workers or persons in allied helping fields, or classmates at UIS. The point of the
meeting is to get to know each other and strengthen bonds. The mission is to find a topic of
common concern; an issue in your lives that is significant to all seven of you (you and at least
six others involved in your party or event). You must pay attention to how you reach out to the
(at least) three persons whom you do not know very well, and how you successfully schedule
and organize this event. You must pay attention to how the event was fun, built social bonds,
and whether everyone who participated got to know each other a bit better. You need to be at-
tentive to how you, at some point at the event, get the conversation directed toward an issue of
common concern. Then, you need to keep track of what your six guests had to say about the
issue of common concern. Write about this event in your learning notebook.

Since you are allowed to have as many as three of the six guests be persons you know pretty
well, consider inviting along classmates from UIS.

This event should be completed by the end of February, but could be delayed up to the middle
of March. You should have written about it in your learning notebook by the start of April.

In writing about it, describe: your feelings about approaching people you didn’t know well; your
technique for inviting them; your approach to making people feel comfortable at the gathering;
the topics of conversation that arose naturally; what you did to direct the conversation toward a
topic of “common concern,” how you feel about your approach to directing conversations toward
a particular goal (having conversations with a purpose), and what people said about the topic of
common concern. | also want you to reflect on how you helped people consider what might be
done about the shared problem or issue? Keep in mind that the learning objectives of this as-
signment are related to your building skills in engagement with communities and skills in as-
sessment of community problems. You are also developing skills in communication, listening,
and most importantly, guiding group conversations toward issues of common concern with an
intention to help people understand common problems and consider what they might do about
them. Since you know the purpose of the exercise, and the skills you are supposed to be de-
veloping, please pay attention to how you used your skills to engage with your guests. It’s okay
if the event is a total failure, so long as you tried your best and you can describe what happened
and reflect on what you did right and what you might have done differently and what you have
learned from the experience.

The meeting can be “virtual” through a computer interface such as Zoom. The meeting can be
outdoors with people practicing social distance (wearing masks over nose and mouth and sitting
over two meters from each other). The meeting should under no circumstances involve more
than 10 persons. Due to the Pandemic, | will not require that you invite persons whom you do
not know well. Also, | discourage having the meeting face-to-face indoors; picnic shelters in a
park or a back porch would be better locations.
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2) Experiential Learning Assignment 2. Assess powerful persons in your social network

Estimated time to complete: 8 hours, and 90 minutes writing about it

Look over your Facebook contacts (or LINE, or QQ, or WeChat, or Linked-in, or Snapchat, or
Instagram, whatever), and also consider your childhood friends, people you grew up with,
classmates, people who attend religious services with you, people in your workplace, your par-
ents’ or siblings’ close friends, and so forth, and determine:

1) the most potentially powerful and influential people you directly know, and
2) the most potentially powerful and influential people you know slightly or who are well-known to people
whom you know well.

Find the top three most influential people you directly know and the top three people you are
one contact away from. For the three you know directly, ask them about three things.

First, ask if they have ever used their wealth, their talent, their expertise, or their influence to try
to make a difference in the world. Did they support a particular cause, serve on a board, launch
a campaign, or get involved in politics, or lobby, for something they believed in?

Second, ask them if they might ever help you if you were involved in a cause they believed in.

If you had a good idea for something and were trying to get something wonderful done to im-
prove a community or policy or help out some people, would your influential/wealthy/powerful
friend be interested in supporting you in some way?

Third, ask them about what sort of appeals for help are most likely to get their support. That is,
what sort of approaches or methods or situations would be most likely to elicit their support
(could be service on a board, financial contributions, volunteering expertise, exerting their influ-
ence through social networks, trying to influence others to join in some cause... the idea of
“support” should be considered broadly.

The purpose of this assignment is to help you become more comfortable with the idea that when
it comes to power, wealth, and influence, we are not all equal; and, as a consequence, you may
need to figure out who has resources and power, and seek out their help sometimes. Network-
ing and using contacts may be an important part of macro practice, and to get comfortable with
this, you need experience in considering your own networks of friends and acquaintances and
using those networks to find allies who can mentor you or support you in your efforts. As you do
this assignment, consider your own comfort with approaching others for help and advice.

When you write about this, be sure to discuss the three most influential persons who are one
contact away from you, even though you are not tasked with approach those persons. Write
about how you determined which of the persons you know have the most power and influence.
Write about how you felt as you approached them and raised the three questions, and of course
write about their responses. Reflect on what you have learned.

This experience should be completed by the end of March. You should have written about it in
your learning notebook by the first week of April.

3) Experiential Learning Assignment 3. Join in a cause, or become more active in a cause.

Estimated time to complete: 12 hours, and 90 minutes writing about it

Choose one interest group or cause and join it. Attend at least two meetings of this group
(membership meetings). This could be any sort of civil society group. It could be a special in-
terest group at your faith congregation, or a local chapter of the Audubon Society or Sierra Club.
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You could find out who your local precinct committeeman is (Democratic, Republican, Libertari-
an, or Green) or find a local political leadership person, and join in meetings with that person.
Perhaps you can join a youth intervention group like Boys and Girls Clubs, or Big Brothers Big
Sisters, or Scouting, or Urban League, or something like that. The point is, you must join some-
thing, and you must attend at least two meetings or events put on by the group you have joined.
This will require 8-10 hours of your time this semester.

When writing about this, you need to pay attention to what you learn in the course about effec-
tive groups, and try to assess the group you have joined. You also need to pay attention to your
personal participation, and how you feel about it, and what you are learning about yourself and
the group.

This experience should begin in February or early March, and by mid-April you should have
been able to attend two meetings or events for your group. You should have written about it in
your learning notebook before Thanksgiving.

4) Consider how an adversary may be an ally.

Estimated time to complete: 5 hours, and that includes writing about it.

In keeping with the idea that you have no permanent allies and no permanent enemies, and you
must practice your social work skills in macro-practice with persons from a wide range of back-
grounds, this assignment is about studying a person who is generally on the opposite side of the
political spectrum from you, finding something you and your “adversary” have in common (a
common interest, value, experience, etc.) and reaching out to the person in support on the issue
where you can form a common cause. The end result may simply be a letter praising and sup-
porting this person for whom you would normally be opposing, or it may be something more
concrete, perhaps offering some voluntary service to help with the common cause you have, or
asking for help. You do not actually need to send any letter or communicate with the adversary,
it will suffice to imagine what you could do or write a draft of what you could send.

First, you must identify common ground or a shared cause with someone who you normally dis-
like or oppose. For example, let's say you are a person who generally favors policies that we
could call "conservative" and you dislike left-wing Democrats, or let's imagine you like Democ-
rats and think Governor Pritzker is great, but you strongly dislike conservatives and Republi-
cans. Find a politician or figure who is on the opposite spectrum from you (if you a moderate,
just find someone in local or national politics whom you dislike for personal reasons—maybe
you just dislike their personality, or you think they are extreme or ignorant). Study the range of
opinions and causes supported by this person. For example, maybe you live in the lllinois 13th
Congressional District for the US House, and Rodney Davis is your (Republican) Representa-
tive, and you hate his politics. Check out his personal background, and you find that he is a big
contributor to a charity you like, or serves on the board of such a charity, or maybe you learn
that he has been a coach in little league, or that he is an animal-lover who once volunteered at
an animal shelter. Just find something that matters to this hypothetical adversary whom you
generally oppose, and identify how you might make common cause with this person.

Consider what you could do to reach out to the person whom you normally oppose. What would
you do, and what would you say?

This will require a few hours to find a person you dislike and write about why you dislike them, a
couple hours to find something where you and the person you dislike have a common cause,
and a few hours to write about how you might work with your adversary toward reaching a
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common goal related to your common cause. Then, after you have done this, if plausible, actu-
ally do something to reach out to this adversary and put your plan into practice, trying to accom-
plish something (this last step is optional).

Please monitor your learning and personal growth as you work on this assignment. The point
is to help you cultivate an open-minded and open-hearted attitude in macro-practice. Humans
have a tendency to generalize and categorize everything, and we tend to put people into "friend"
or "enemy" categories: "l like this person" and "l don't like this person" or "this person is one of
us" and "this person isn't one of us". This assignment should help you perceive this dynamic in
your own perceptions of the world and the way you feel about other people, and after bringing
this awareness from unconsciousness into the focus of your conscious attention, it should help
you defeat this attitude and become more skilled in “finding common ground” and “building
common cause” with others. However, the goal is not to abandon your moral values and stan-
dards. Some ideas and values are objectively stupid, and some policy suggestions are ruinous-
ly horrible. You might find common cause with a self-proclaimed “identitarian white nationalist”
or “black nationalist” on some issue, but it doesn’t change the fact that ideologies based on em-
phasizing ethnicity or racial identity in terms of “purity” and hierarchies of worth while stressing
opposition to “alien” ethnic or racial identities is a stupid and destructive orientation that has led
time and time again throughout history to horrific behaviors.

In your learning notebook write a response to this prompt: In activism you have no permanent
enemies and no permanent friends; on each issue you will find and work with any allies you can
find, and therefore you must cultivate the potential ability of working with almost anyone and
everyone.

When writing about this experiential assignment, you need to pay attention to your own alle-
giances and prejudices, and your own tendency to favor your in-groups. How does confirmation
bias work in your own perceptions of the world to distort how you see your allies and adver-
saries? Think about the ethics of using such confirmation biases in groups to which you be-
long... when and how is it appropriate to personalize the opposition and ridicule or malign your
adversaries, or are such tactics too destructive? What is the purpose of building up a feeling of
belonging to an in-group, and what are drawbacks to this approach?

This experience should begin in February, and by mid-April you should have been able to reach
out to your chosen adversary (or at least carefully considered how you could do so), and ade-
quately explored this issue. You should have written about it in your learning notebook by the
end of April.

5) Human Rights Practice

Estimated time to complete: 5 hours (and that includes writing about your work researching and
writing)

The fifth experiential learning assignment is the easiest one and the one with the greatest flexi-
bility in how you approach it. Your assignment is simply to do an act of advocacy in defense of
human rights. The easiest way to accomplish this, and a method | encourage, is to get involved
with the Amnesty International Write for Rights campaign, pick a person who is persecuted,
study their case, and write a letter in their defense, and send it. Other options are to write advo-
cacy letters to persons in government pointing out that someone or some group of persons are
having their human rights denied or abused by some policy or some lack of a policy, and make
an appeal for an improvement based on a human rights argument. You could also write an edi-
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torial about human rights in some specific case or situation or issue, and submit it to a blog or

newspaper or magazine (perhaps a letter to the editor of the /llinois Times or State Journal-Reg-
ister in Springfield).

Because we have the option of writing advocacy letters as part of your “field trip” substitute, | will
allow double-counting. That is, if you take a couple hours to research a human rights problem,
and then write to people, this can be part of your “field trip” substitute.
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I’ve not deleted the Group Project description, because I want you to know what students in normal se-
mesters do. For the Spring 2021 semester, I have replaced the 15 hours of time that we would be doing as
group experiential learning with five micro-courses from the United State Institute of Peace.

Students are expected to contribute to classroom discussion and to write six essays based on their
experiential learning (five experiential learning projects just described, plus your learning in the
UNIP courses). Your learning notebook is a continuous project for you, and you will twice up-
load it for me to read; first in the 8th (or later, by the start of the 11th session at the latest) and
then in the 14th or 15th week of class. The notebook itself is only graded in the final week of the
semester, but [ will give feedback on whatever you have in it when you submit it at an earlier
time (around the 8th or 9th week of the semester, hopefully). Each notebook must contain at
least 12 entries (at least 6 articles with reflections or reactions and at least 5 individual experien-
tial learning assignment descriptions/analysis and at least one section describing what you
learned and did for the USIP micro courses), but students may choose to enter more if they find
articles/issues they want to include. This notebook is for the student-- to stimulate interest in
macro practice issues and activities. Other entries can be exercises you did with the readings or
in class, notes you took in class, personal reflections on readings or class work, or responses to
films you watch.

UIS Academic Integrity Policy

I support the UIS policy on Academic Integrity, which states, in part: “Academic integrity is at the heart of the uni-
versity’s commitment to academic excellence. The ULS community strives to communicate and support clear stan-
dards of integrity, so that undergraduate and graduate students can internalize those standards and carry them
forward in their personal and professional lives. Living a life with integrity prepares students to assume leadership
roles in their communities as well as in their chosen profession. Alumni can be proud of their education and the
larger society will benefit from the University’s contribution to the development of ethical leaders. Violations of
academic integrity demean the violator, degrade the learning process, deflate the meaning of grades, discredit the
accomplishments of past and present students, and tarnish the reputation of the university for all its members.”

Academic sanctions range from a warning to expulsion from the university, depending on the severity of your vio-
lation and your history of violations. Whatever the sanction, I will file a report of academic dishonesty to the Office
of the Provost.

You are responsible for understanding and complying with the UIS Academic Integrity Policy available at hup://
www.uis.edu/academicintegrity .

Academic Accommodations

If you are a student with a documented temporary or ongoing disability in need of academic accommodations,
please contact the Office of Disability Services at 217-206-6666.

Disabilities may include, but are not limited to: Psychological, Health, Learning, Sensory, Mobility, ADHD, TBI
and Asperger’s syndrome. In some cases, accommodations are also available for shorter term disabling conditions
such as severe medical situations. Accommodations are based upon underlying medical and cognitive conditions
and may include, but are not limited to: extended time for tests and quizzes, distraction free environment for tests
and quizzes, a note taker, interpreter and FM devices.

Students who have made a request for an academic accommodation that has been reviewed and approved by the
ODS will receive an accommodation letter which should be provided by the student to the instructor as soon as
possible, preferably the first week of class.
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For assistance in seeking academic accommodations please contact the UIS Office of Disability Services (ODS) in
the Human Resources Building, Room 8o, phone number 217-206-6666.

Inclement Weather

Will not be a factor, as we are doing class remotely this semester.

Required Text(s)

We use Building Powerful Community Organizations by Michael Jacoby Brown (2006)
We also read pages 133 to 295 in Dreams from my Father by Barack Obama (1995)

Course Requirements

Read the required material and some of the recommended material.
Come to class each week prepared with what I've asked you to prepare.

Do the assignments.

Methods of Evaluation

There are no tests in this course. However, I want to prepare some short quizzes
over assignments, and if I do so, you must take those quizzes. So long as you score
at least better than random guessing (getting about 25% or better correct) on all the
quiz items, I'll give you full participation for taking the quizzes, but if you do not
take the quizzes, you can lose many points. If I get these quizzes ready for you, un-
derstand that these are just a method to push people to actually do the reading and
watch the videos I assign. No doubt you do all the readings, but given the pressures
of life, some of your classmates may not, and shaming them by giving them quizzes
to demonstrate that they have done what they were assigned to do may help push
them to allocate their time to the assignments in this class.

There are five experiential learning assignments (five for individuals, which could
be done with friends or classmates). You must write about your experiences and
learning in each of those experiential learning assignments, but this is reflective
and personal writing, rather than formal writing. You must also compose an essay
in which you address your learning toward the course objectives (final reflection pa-
per), but this is also reflective and may be informal and personal. There is one
somewhat formal paper you must write, but it isn’t a major research paper (Grand
Challenges Paper, which will take up about 20 hours of your time this semester to
research and write). I will evaluate your learning by reading your journal entries
about your experiential learning, your essay about your skill development, and your
formal paper. I will also monitor your learning in the classroom through your en-
gagement in class exercises and debriefing after class exercises. This is a course
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about building skills and knowledge, with an emphasis on your skills. Please try to
show me (and yourself) how you are developing social work skills in this course.

Discussion board posts.

Every week you should post in the discussion board. When we meet on Zoom, you
can spend an hour or two on the discussion board. When we don’t have an official
Zoom meeting, you should spend 3-4 hours on the discussion board, reading what
people have posted and writing your own responses and replies. I will keep track of
your participation in the discussion boards by assigning scores:

0 - you didn’t participate and were absent
1 - you participated, but only made a couple short posts, and didn’t really engage

2 - you participated and engaged, but it wasn’t really enough, and I want more from
you.

3 - you participated at a level that I think is good (anything from meeting the bare
minimum standards to doing an outstanding job)

4 - you really did an amazing job on the discussion board, and possibly did too
much. It’s great that you are so engaged, but maybe you should reconsider how you
are using your time and put a little less effort into the discussion board.

Between January 19 and May 10 there will be 15 opportunities for me to assess
your participation. A total of 45 is ideal, but anything over 35 is fine, and will get
you full credit for the participation. If you are on track to end up with under 35-
points in discussion board participation, we have a problem, and I will ask you to
get more involved. Scoring under 35 will have negative consequences for your se-
mester grade. Typically, I will lower your semester grade by a full letter-grade if
you have fewer than 35 point on the discussion forums. Scores below 18 on discus-
sion boards represent to me that you have “dropped out” of the class, and will typi-
cally get you a failing grade, no matter how well you do on everything else.

1) Keep your learning notebook. Include ideas and articles in it. It’s a learning
journal for your benefit.

2) Experiential Learning Assignment #1 (guide a conversation toward common
problems) with an essay about it in your learning notebook.

3) Experiential Learning Assignment #2 (consulting with powerful persons you
know) with an essay about it in your learning notebook.

4) Experiential Learning Assignment #3 (get involved with an organized cause)
with an essay about it in your learning notebook.

5) Experiential Learning Assignment #4 (Consider how to ally with an adver-
sary) with an essay about it in your learning notebook.

6) Experiential Learning Assignment #5 (Human Rights Advocacy) with an es-
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say about it in your learning notebook.

7) Reflect on experiences with five micro courses with the United States Insti-
tute for Peace.

8) Grand Challenge Paper. Pick one of the Grand Challenges in Social Work.
Write an analysis of how the field will need to succeed in achieving a specific
goal within one of the one Grand Challenge you have selected. All of the
Grand Challenges have goals and objectives. Pick a grand challenge and one
of the policy or practice objectives associated with it, and write about the sort
of policy work, administrative work, and community organizing work that we
need in order to have a good chance of getting the policy or practice objective
met, so that we can work toward the grand challenge goal.

9) Final reflection paper. Write an essay about your learning in this class, ad-
dressing each of the ten objectives given in this syllabus. The paper must be
at least a dozen paragraphs in length, with an introductory paragraph, one
paragraph for each course objective, and a conclusion paragraph. Feel en-
couraged to write more than this. For each objective, consider what you knew
or were able to do when you started the class, and reflect on what you have
learned by the end of the class.

Assessing student competencies for Social Work Program Requirements.

In this class every student is evaluated on some competencies related to the Council
on Social Work Education’s standards for BSW student social work education. Here
are the assignments that involve these CSWE competency evaluations, and which
competencies are evaluated.

In your oral presentation of your grand challenges paper as well as your written
Grand Challenges Paper, you will be assessed on whether you can:

Engage in Policy Practice.
1 Identify social policy at the local, state, and federal level that impacts well-being, service delivery, and
access to social services;
2 Assess how social welfare and economic policies impact the delivery of and access to social services;
3 Apply critical thinking to analyze, formulate, and advocate for policies that advance human rights and
social, economic, and environmental justice.
Assess Organizations and Communities.
1 Collect and organize data, and apply critical thinking to interpret information from constituencies;
2 Apply knowledge of human behavior and the social environment, person-in-environment, and other
multidisciplinary theoretical frameworks in the analysis of assessment data from constituencies;
3 Develop intervention goals and objectives based on the critical assessment of strengths, needs, and
challenges within organizations and constituencies;
4 Select appropriate intervention strategies based on the assessment, research knowledge, and values
and preferences of organizations and constituencies.
Intervene with Organizations and Communities.
1 Critically choose and implement interventions to achieve practice goals and enhance capacities of or-
ganizations and constituencies
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2 Apply knowledge of human behavior and the social environment, person-in-environment, and other

Assignments and potential scores

Assignment expected | highest grade
grade possible

participation session 1 3 4
participation session 2 3 4
participation session 3 3 4
participation session 4 3 4
participation session 5 3 4
participation session 6 3 4
participation session 7 3 4
participation session 8 3 4
participation session 9 3 4
participation session 10 3 4
participation session 11 3 4
participation session 12 3 4
participation session 13 3 4
participation session 14 3 4
participation session 15 3 4
Submitted draft of learning journal before the start of the 11th session (by the end of March)? 6 8
Participation in describing documentaries and taking quizzes (must take all quizzes and score better 4 4

than 25% on all quiz items over the semester). Failure to take any quiz is an automatic “-20” score.

Learning Journal Components:

Description, analysis, and evaluation of the first experiential learning assignment 9 12
Description, analysis, and evaluation of the second experiential learning assignment 9 12
Description, analysis, and evaluation of the third experiential learning assignment 9 12
Description, analysis, and evaluation of the fourth experiential learning assignment 7.5 10
Description, analysis, and evaluation of the fifth experiential learning assignment 6 8
Notes, journal articles, remarks, and other contents of learning journal: 8 10
Class presentation of Grand Challenges Paper 4 5
Grand Challenges Paper, writing quality 3 4
Grand Challenge Paper, citations and sources 3 4
Grand Challenges Paper, demonstration of knowledge of macro practice 3 4
Grand Challenges Paper, quality of thinking and argument, creativity, engaging the audience 3 4
Grand Challenges Paper, adequate length, turned in on time, good topic 4 4
Evidence for completion of five courses with the United States Institute of Peace 20 20
Submitted a thoughtful self-evaluation of the course 15 15
Points I can award to pull students above a threshold or withhold to punish them for being annoying 2 4

160.5 200
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multidisciplinary theoretical frameworks in interventions with clients and constituencies
3 Use inter-professional collaboration as appropriate to achieve beneficial practice outcomes
4 Negotiate, mediate, and advocate with and on behalf of diverse clients and constituencies
5 Facilitate effective transitions and endings that advance mutually agreed-on goals

In your essay about your first experiential learning exercise, in which you guide a
meeting with a group of people including some whom you don’t know well, I will be
looking at your description of what you did to assess:
Demonstrate Ethical and Professional Behavior.

2 Use reflection and self-regulation to manage personal values and maintain professionalism in practice

situations.

In your essay about your third experiential learning exercise, in which you join a
cause and attend at least a couple meetings of groups working on the cause, I will
be looking at your description of what you did to assess:

Evaluate Practice with Organizations and Communities.
1 Select and use appropriate methods for evaluation of outcomes;
3 Critically analyze, monitor, and evaluate intervention and program processes and outcomes.

In your essay about your fifth experiential learning exercise, in which you engage in
human rights advocacy, I will be looking at your description of what you did to as-
sess:

Advance Human Rights and Social, Economic, and Environmental Justice.
1 Apply their understanding of social, economic, and environmental justice to advocate for human rights at
the individual and system levels.
2 Engage in practices that advance social, economic, and environmental justice.

Grading

Learning Notebook (submitted two times, but the first time is only for review,
and is worth 8 participation points. The final submission is when you get your real
scores on everything.

8 points. First submission of the learning notebook in the 8th or 9th week of the semester
12 points. Essay on 1st experiential learning assignment. (within the learning notebook)

12 points. Essay on 2nd experiential learning assignment. (within the learning notebook)

12 points. Essay on 3rd experiential learning assignment. (within the learning notebook)

10 points. Essay on 4th experiential learning assignment. (within the learning notebook)

8 points. Essay on 5th experiential learning assignment. (within the learning notebook)

5 points. Presentation in class of your Grand Challenges Paper.

10 points. Your collection of articles, essays, musings, notes, or commentary in the learn-
ing journal

64 points. Discussion Board Participation and/or Zoom classroom attendance, including 4
points for taking the quizzes and having presentations ready about documen-
taries you watch.

20 points. Grand Challenges Paper

Page 17



15 points. Final Reflection Essay. Submit during finals week.
Total points possible: 200
I think a good (B+) student will earn: 155-162 points.

In grading, I will give you the points suggested in this syllabus as “expected” for each as-
signment if you are meeting my expectations and doing good work. This is equivalent to a
B+.

I will add points, usually half-a-point or a point, but perhaps more on the assignments
worth more points, if you are exceeding my expectations.

I will deduct points, usually half-a-point to a point, but perhaps more on the assignments
worth more points, if you are disappointing me, or failing to work up to your potential, or
failing to demonstrate that you are making progress toward the course learning objectives.
If you meet expectations on all the assignments and assessments, you will end the course with a
high B+, but if you exceed expectations by merely 2 points over the entire course, you will cross
the threshold to an A-. If you fall short of expectations by merely 7 points over the course of the
semester, you would earn a “B” for the course.

If there are quizzes (and there probably will be), you must take them. Failure to take any quiz
results in -20 semester points, which is a catastrophic loss. And the end of the semester, I will
total up all the points you have earned from quizzes, and all the quiz points someone could have
hypothetically earned, and if you score over 25% correct on the quiz questions, you get 4 partici-
pation points. If you take all the quizzes and get lower than 25% correct, you won’t get the 4
points, but you will not lose any points either. Also, in sessions 9 and 10, when you are asked to
describe the set of documentaries you watched in session 8, if you have not watched the docu-
mentaries or are not able to give a adequate description of the documentaries, you can lose 4
points.

120 is the threshold for a D
125 is the threshold for a D+
130 is the threshold for a C-
135 is the threshold for a C
140 is the threshold for a C+
145 is the threshold for a B—
150 is the threshold for a B
155 is the threshold for a B+
163 is the threshold for an A-.
173 is the threshold for an A

If you earn a 3 for participating in every graded session, you will earn 45 participation points; scor-
ing below 35 on participation will earn an automatic lowering of your grade by one full letter grade.

Scoring below 15 on participation (or plagiarizing) will earn an automatic F in the course. “Plagiariz-
ing” in which you have made a good faith effort to cite sources, but simply overlooked a citation or
made a wrong citation only lowers your grade in the citation dimension of evolution, and does not
result in an “F” for the course or the assignment.
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What are my expectations?

In your descriptions of your experiential learning assignments, I want a description of what you did and
what happened. I also want an analysis of what you think was going on, and how your actions and words
influenced what happened. Explain to me what dynamics were going on, or how what you did fit in with
anything we have learned about macro practice. Then, I want some sort of application and evaluation,
where you reflect on what you learned, what you might do next time, how this experience could inform
your social work practice, and that sort of thing. Typically, write-ups for each of the five assignments
would be at least three paragraphs, although the first and third experiential assignment might require a
few more paragraphs to go into greater detail. There is a time log for how much time I expect you to de-
vote to each experiential learning assignment, and in general I think 60-90 minutes should be enough time
to spend on writing about the assignments; maybe a little more, but not much more. I do not care about
grammar and spelling and citations so much. Here are the things I’'m looking for:

1) did you describe what happened or what you did so that a reader can have an understanding of
your experience?

2) Did you reflect on the meaning of what you did, how your actions or the events you witnessed can
be explained and interpreted?

3) Did you reflect on what you learned about yourself, and about macro practice, from the experi-
ence?

4) Did you evaluate the experience, and how you might apply your experience in future social work
practice?

5) Did you relate your experience to any ideas or concepts we encountered in the class readings,

films, or lessons?
6) Does it seem you must have spent at least an hour writing about the experiential learning activity?

For the “meeting expectations” level, you will have addressed all of these points in each of the five write-
ups, and given adequate detail, but it may seem that you have simply been quickly trying to “check the
boxes” and done the minimum to do all this. There might not be anything profound or deep, but you will
have at least given some serious thought to your experiences, and demonstrated some level of competency
in macro practice.

For “exceeding expectations” you will have given more detail, or devoted more thought, or considered the
implications with greater depth, or given more time to interpreting and explaining the dynamics. There
will be more analysis (particularly of your involvement in a group) using insights from Michal Jacoby
Brown and Obama.

For the Grand Challenge Paper. I evaluate student work looking at these dimensions:

1) is the quality of the writing at a high standard, with few grammatical or spelling errors, and gener-
ally okay style, demonstrating that the paper has been carefully re-read and revised and edited? A
few errors and awkward phrases are allowed, but not many (one or two per page, maybe). The
paragraphs might not be perfectly organized, but they are not ever confusingly muddled.

2) Citations and sources: Did you use APA style throughout? Slight errors here or there are okay, but
more than a few will be a problem. And, what about the quality of your sources? Are there at least
a few citations of authoritative sources, and at least a couple peer-reviewed scholarly sources? Are
the sources well-chosen and well-used? I expect everything to be okay or fine. If you really go
beyond adequate with your sources, that’s going to impress me, but if your sources are poorly
used, or thin, or not properly (APA style) cited, you will not be meeting my expectations.

3) Demonstration of knowledge of macro practice skills. There are two dimensions to this. First, did
you come up with a good idea or ideas about one step or accomplishment that would help our soci-
ety and profession move toward the goal of the grand challenge? Secondly, do you have a sugges-
tion for what to do in order to accomplish this one step that makes some sense and relates to some-
thing we have learned bout macro practice? Third, having identified what needs to be done, have
you demonstrated good macro practice skills knowledge in describing specific things you or an
organization should do to get something done? Have you identified specific people or groups that
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need to come together, and described how you would bring them together? Have you used any-
thing from the Michael Jacoby Brown book to inform your suggestions for specific things that
must be done to make something happen the way you are recommending it should happen? So
long as you just touch on these things and mention them, that will meet my expectations, but if you
go into greater depth, that will impress me. If you don’t do all this, you will be falling short.

4) Is your thinking creative, interesting, and sound? Have you imagined a plausible and valuable
thing that could be done? Is your writing about this engaging and stimulating? Is the paper coher-
ent? If the paper is too disorganized, or if your idea is not likely to be useful or workable, or if you
have failed to identify obvious things that should be done, you would be falling short here. If your
paper is tedious or dull, that would also be falling short. Most students usually have good ideas,
and write with some enthusiasm for their topic, so you’re more likely to impress me with some
very good ideas and brilliant thinking here. Be passionate about your idea, and that will help.

5) Did you turn in your work on time? Is it about the right length?

For more on how to write the paper, seek out the guide to writing the Grand Challenges Paper that in-
cludes three examples. That guide has four-and-a-half pages of detailed suggestions and recommendations
for how to write the paper.
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Course Calendar

January 19 to
January 26

Page 21

Zoom Meeting on
January 26
Introduction to the
course

Watch Standing
Rock Documentary

You may want to
watch the “Knowing
Better” take to the
DAPL protests.

https://www.y-
outube.com/watch?

v=CBEIQtoPXtg
And

https://www.y-

Required Readings:
Building Powerful Organizations. Pages 1-43

You must read four speeches (or, perhaps even better,
listen to three of these for which I’ve found recordings
online) made by Martin Luther King. These are:

The Other America (given April 14, 1967). Text avail-
able at the Civil Rights Movement Veterans website.

The Three Evils of Society (given August 31, 1967)
You can find an interesting discussion of this speech
written in 2015 at the Blog #42.

Walk Together, Children (given March 18, 1968). The
text of this speech (and the other three speeches) is
available on this web page.

I have been to the Mountaintop (given on April 3,

outube.com/watch?
v=sb_ruHpZUjs

Check out recent
films about Standing
Rock: https://
www.youtube.com/
results?search_-
query=standing+roc
K+pipeline+protest
&sp=EglIBQ%253
D%253D

1968). Text available from American Rhetoric website.

Assignment for this week:

Do the vision exercise on page 29 of Building Powerful
Organizations.

Do the “finding the stories that guide you” exercise on
pages 40-41.

Do the “Looking into yourself is the first step of a good
leader” exercise on pages 42-43.

Optional assignment

You might enjoy the radio documentary by American
RadioWorks on Martin Luther King. (King’s Last

March)


https://www.youtube.com/watch?v=1Rz_TkpysKk
https://www.youtube.com/watch?v=CBElQt0PXtg
https://www.youtube.com/watch?v=sb_ruHpZUjs
https://www.youtube.com/results?search_query=standing+rock+pipeline+protest&sp=EgIIBQ%25253D%25253D
https://www.youtube.com/watch?v=m3H978KlR20
http://www.crmvet.org/docs/otheram.htm
https://www.youtube.com/watch?v=j8d-IYSM-08
http://www.rimaregas.com/2015/04/mlks-message-to-blacklivesmatter-moralmonday-and-the-relatively-conscious-rest-of-us/
https://www.historylines.net/UIS/UofI_box/UIS_Courses/classes/SWK433/materials/Speeches_Macro_Practice.html
https://www.youtube.com/watch?v=DKWCxKq0i1k
http://www.americanrhetoric.com/speeches/mlkivebeentothemountaintop.htm
http://americanradioworks.publicradio.org/features/king/index.html

January 26 to
February 2
Session 2

February 2 to
February 9
Session 3

February gth to
February 16th
Session 4

February 16th to
February 23rd
Session 5

February 23rd to
March 2nd
Session 6
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Zoom Meeting on
January 26

Understanding
Community Orga-
nizing and Advocacy

Core Groups

Zoom Meeting on
February 2.
Recruiting and Per-
suading

Zoom Meeting on
February g

Structure and Lead-
ership

No Zoom Meeting

Recruiting and Per-
suading

Zoom Meeting on
February 23rd.
Negotiation and
Persuasion

Required Readings:

Building Powerful Organizations. Pages 43-69
Look over the 12 Challenges and pick one as your focus
for the Grand Challenges Paper

Introduction to Peacebuilding micro-course at the USIP
Academy

Watch The Powerbroker (available through library.uis.edu
if you are logged in with your student ID, search for it
and click on the “available online” link).

Required Readings:

Building Powerful Organizations. Pages 70-121
Find your VIA Character Strengths

Required Readings:

Building Powerful Organizations. Pages 123-145

Read articles about protests and demonstrations

Review resources and information available at the
Center for Community Change or any of a dozen other
organizations and associations identified in the session

page.

Negotiation: Shaping the Conflict Landscape micro-course
at the USIP Academy

Watch videos about Saul Alinsky
Required Readings:
Building Powerful Organizations. Pages 146-186

Nonviolent action micro-course at the USIP Academy

Watch any one of six films about leadership (4dmazing
Grace; Lincoln; Erin Brockovich; Gandhi; Milk; or Selma).

Required Readings:
Building Powerful Organizations. Pages 187-242

Choose any course at the USIP to take this week.



http://aaswsw.org/grand-challenges-initiative/12-challenges/
https://www.usip.org/academy/catalog/introduction-peacebuilding-micro-course
http://library.uis.edu
https://video-alexanderstreet-com.ezproxy.uis.edu/watch/the-powerbroker-whitney-young-s-fight-for-civil-rights
https://www.viacharacter.org/
https://www.communitychange.org/
https://www.usip.org/academy/catalog/negotiation-shaping-conflict-landscape-micro-course
https://www.youtube.com/watch?v=tR2-lS39vNE
https://www.usip.org/academy/catalog/nonviolent-action-micro-course
https://www.usip.org/academy/catalog-global-campus-courses

March 2nd to
March gth
Session 7

March gth to
March 16th
Session 8

March 16th to
March 23rd
Session g

March 23rd to
March 30th
Session 10

March soth to
April 6th
Session 11

April 6th to
April 13th
Session 12

April 13th to
April 20th
Session 13
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No Zoom meeting.

Developing Leaders

Effective Meetings

Zoom Meeting on
March g

Zoom Meeting on
March 16

Advocacy and Mobi-

lizing

Discussion Board
only; no Zoom on

March 23rd.

Zoom Meeting on
March 30

Power. Direct Ac-
tion.

Discussion Board
only on April 6.

Zoom meeting on
April 13

Required Readings:
Building Powerful Organizations. Pages 243-301

Choose another course at the USIP that you haven’t already taken

to take this week.

Read this artcle about the Ed Markey model.

Watch the lecture by Barry Oshry, and the documentary about
the Dudley Street organization.

Required Readings:

Choose a set of documentaries to watch this week (about
three hours). Prepare descriptions and analysis of your
documentary set to share in the 9th session.

Prepare to submit your learning notebook first draft for
4-8 points in March (before the end of March, please).

Building Powerful Organizations. Pages 302-345

Submit first draft of learning journal before the end of March.

Required Readings:

Building Powerful Organizations. Pages 347-384
Please submit a draft of your learning journal during this
session if you haven’t already done so, or in the first day
or two of the next session at the very latest.

Required Readings:
Dreams from My Father. Pages 133-206
Watch Salt of the Earth on YouTube (or on Tubi)

Required Readings:
Dreams from My Father. Pages 206-295

Required Readings:

From here on, just finish up your learning journal and your Grand
Challenges paper.


https://www.usip.org/academy/catalog-global-campus-courses
https://medium.com/@emma.h.friend/dont-agonize-organize-the-ed-markey-organizing-model-cf6364ab167e
https://www.youtube.com/watch?v=VYpO-pK7IFA
https://uis.kanopy.com/video/gaining-ground-building-community-dudley-street
https://www.youtube.com/watch?v=5Dt2PKU4yLg
https://tubitv.com/movies/229887/salt-of-the-earth

April 20th to
April 27th
Session 14

April 27th to
May 4th
Session 15

May 4th (last
class) and the fol-
lowing days to
May 8th

Session 16

Finals Week
May 8-1x

Discussion Board
only; No Zoom
meeting.

Grand Challenges in

Social Work.

Possibly our last
Zoom meeting for
the semester

Not sure what we
will do on May 1st

Probably this will be

a discussion-board
only session

Prepare a presentation on your paper on the Grand Challenges
(Kaltura and Powerpoint, or iMovie and Keynote, or whatever you
prefer).

Prepare your learning journal for final submission April 27th

Present your Grand Challenges Paper to the class.
Submit final draft of Learning Journal (it does not need to
have your Grand Challenges paper or final reflection paper
included if you are not done with those; as those two assign-
ments aren’t due until May roth).

Upload your Grand Challenges Paper

If your learning journal or Grand Challenges paper were inade-
quate, you may get feedback, and then have some few days to revise
those assignments to get them up to standards where you could
pass the course.

Turn in the final draft of your Grand Challenges Paper
(assuming you needed to do more work on it).
Turn in the final reflection paper.

Assignment/Discussion Web Links

Turnin

Week or Topic

Week 8, March 16h

Week 14, April 26th

Week 14, April 26th

Week 15, April 27th
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Turn in your first draft of your learning journal. I can accept these any time in
March, up to March 31st, but my preference is that you submit a draft of your
learning journal at the mid-point of the semester, which would be the end of the
8th session, which is March 16th in Spring of 2021.

Turn in your learning journal for the final time. There should be finished essays
about your five individualized learning assignments. There should be reflection
on the field trip (“field trip”) substitute. There should be reactions and descrip-
tions of articles about macro practice.

Upload to share your presentation on your grand challenges paper on April 27th.

Present your Grand Challenges Paper in class.



Week or Topic Turnin

Turn in your Grand Challenges Paper final draft.
Week 15, May 4th

Week 16, Finals Week. By Turn in revised learning journal or Grand Challenges paper if you earlier submis-
the toth of May sion was judged inadequate or deficient in some way.

Week 16, Finals Week. By ~ Turn in your Final Reflection Essay.
the 1oth of May
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